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- Raparting of 1nvaatigatian results or suggested salutiane ta prdb-

o leme ie often made in uriting. EFL prafessianale need to be able
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It is widely accepted that English has become a language of
international communication, -As such, i1t is used by native and

non-native spaakers to cammunicate with each other, The need to

'uee English fairlyaoften and with some degree»aflsaphisticatian

is most clearly felt by EFL professionals in the fields of Secience
and Technology, 1In fact, it can be claimed that sdvancement and
Job sscurity are directly related to the ease with which the pro-

fessional is able to communicate in English with a wide range of

.peapla. -

EFL students ofMScience and Technology may deal not an}y with
technical problems but also with organizational and managerial prob-
1eme"the‘fdrmer are insvitably part of the latter. In arder to
prapaae a solution for a technicel .problems which in turn is part
of a ié}éér organizational problem, the EFL professional must
cammunicate with different people from different backgrounds for

different purposes, Moreover, the EFL. professional's technical

knowledge freguzntly needs to be transmitted so that-.such non-

" technical pereonnel as sales people and customers can understand

it (Huckin and Olsen 1984),

Une of. tha cammunicatian skills freQUently needed by EFL pro-

feseianale 1n the fielda of Scienca and Technalagy 13 writing.
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to construct and composs arguments which are both logical end

Justifiebie; to make_suiteble generalizetions, and to identify,
emphasize, and summariza mein points in e concise and clear manner,
xh an EFL setting it‘ie possible to present the stuoents uith
opportunities to practice such written communication skills, so that
when they enter the real world they will possess the competencies
that uill eneble them to be promoted to positions of menagerial re-
sponeibility.
Procedures follomed in class
Pre-sommarization activities
“The articles reed by students of Science and Technology in their 4
EFL claases can be cetegorized es beiny expository. Expository
structure is here defined es "a composition whose purpose is to
communicate knowledge about a given topic® (Amiran snd Jones 1982 15),
It is important to sxplain the structure of expository erticles to
tha etudents in terms of overell orgenizetion. The teecher should
point out that the thesis sentence is often found at the beginning,
that‘iﬁere is normelly a concluding statement at the end, and that
many writers clearly define in the introductory peragrephs ohst will
be discuesoo in the erticle. It is a good idea to heve the students
identify such perts pf en erticle as the thesis sentence, the intro-
duction, important'qetails/procedures/steps/hypotheses, and the
conclusion prior to”any writing.
Reading articles for acedemic purposes is not thé same as reeding
“newspepers for‘pleasure. The former demands e greater degree of

: concentretion, preCision, and intensity then does the latter, The




teacher eheuld emphasize that one reading 1is uauelly not enough

‘ when the reader'e purpose is to explain what the article is about,
eleborate on the meaning with accuracy, urrformulate 8 generaliza-
tien. In othar words, several readinge are necessary when the
reader, and especially the FL reader, wants to completely understand
an artiele.v ‘

The’tescher also needs to instruct the studente in notestaking
end/or‘textmarking techniquee. Ample opbortunity for practicing
:,theee technigues must be provided so that mental processing will be
increeaeg, resulting in more eomplete and‘eecurate work, Textmarking
teehniquee include underlining key paeeagee, making marks in the
margin; and even writing natee in the margin, These technigues help
'readere remember what they read, distinguish between important and
’unimportent_infornafian, decide what should or should not -be
'ineluded, and locate importenf ideas for later reference. The
teacher een usa an overhead projector in order to illustrate text-
markipﬂ,ﬁg;hniquee'and methods of notetaking to the entire class,
Summeri;efion sctivities |
'Before dealing with an entire text, it is a good idea to first have
the studenta divide the text into sections, Each section can then
be summarized, This can be done individually, in pairs, or in small
- groups during.the leeeon. Severel samples of the students' taxt

divieipn and section summaries are put on the chalkboard and a class

. o .

‘ diecueeion ensues., It is also possible to have the. etudents suUM=
marize eections of an article orally befere doing so in writing.

‘Thie activity involves uhat Taylor (198& 391) terms “analysis...that




activity that'occuga éftér thé‘subjact has read the words and that
takas‘blaca priﬁarfiy1dur1ng the saecond or third reading of_taxt'.
It is during aﬁéiVs&s that the reader thinks carefully about what
he/she héﬁ read,so:that important points are distinguished from
'dataiis and exampleg.

Students naad‘ts be instructed about the 1mportanca'of analyzing
- what they haﬁa read, They need to be made awsre of the recessity
of checking their 1déaa about the meaning of an arficle with thé taxt
1tself, In othér worda, atudants must be sure that what- thay—urita
in their summaries 18 an accurate representation of the author's
meaning,

‘Studanjs banafif greatly from these activities or exercises,

They learn from précti;ing summarizatibn skills, from discussing‘

and analvziﬁg their peers' work, from sharing problems, ahd‘frbm
éorrecting and 1mp§ov1ng responses, They also become aware of their
own abilities via-g-vis éummérv writing and develop an understanding
of how difficult a”task it is,

Students frequantly ssk hom long =& summary should be and what
should ba included in it, Thase questions ara related to tha notions
of concisanass and level of abstraction, which are themselves cloaely
intertwined, Many teachers feel that a summary “should be abnut
one-third the length of ths original* (Taylor 1984:392), Uhile this
seems satisfactory, it does not answer the question of level of
abétraction. o ; ‘ .

Lavel of abstraction refers to the amount and type of information

a given audieﬁca requires, In the EFL class, the audience normally -




‘oonsists of a taaohsr, who 18 usually the only raader; it may, -

”;'houavar, also oonsist of peers if summaries are uritten in paira or

.small groups and then shared mith the other class members. This
audienoe knous the writer(s) Fairly well, The teacher reads cere-
fu’ly in order to asosrtain what the writer is saying and has learnad
in order to grads the summary Fairly. In short, the aummary is read
olosely and thoroughly sinoe the purpose of summary uriting in a
sohool setting is not to inform (as in the real world) but rather to
demonstrate understanding and knouledga. | e

- In the raal uorld, the EFL professional faces a different audience,
This audienoe inoludea people from various backgrounds who have
different needs, Some may be experts who will study the summary or
report in”detail’uhile others may skim‘and soan, looking only for
the spaoifiovinformation with which they are concerned. Real world
audienoes are frequently less intarested in aupporting'datails than
are aoademio sudienoas.. The former often prefer ganeralizations as ‘

they are oonstantly undar pressure and must read quickly under -

distraoting oonditions' thay find that supporting detalls dltrlot

from their underetanding of the subjeot (Huokin and Olsen lBBh). o .ff%
1t is thus oruoial that the teacher sxplain that level of abstraotion :

‘depends primarily on the audience for whom the summary is being |

uritten.. It is essential that students be given the opportunity to

urite different,types of summaries so that they will be prepared |

for the real uorld.l | |

“Evaluation and grading |
Studants learn a great deal by oomparing their uork with their

,Ypears'fwork.- Short summaries can be put on the ohalkboard° longer




;onea can be compared.and alternativee suggeeted. 'Studente oan ex-
iplain uhich type of audienoe might be most’ intereeted in ‘@ par-
’tiouler summary. All atudente benefit from suoh an evaluation pro-
ceas &nd the amount of legarning that occurs isa inoreaaed.

Glaea diaoueeion of a poeitive nature, in an open and uarm atmoa-
'phere, benefits everyone. Studente should be encouraged to speak in
terme of a1ternetivea, to aeleot the options they most like, and to
‘euggeat that other information ia alao important and ehould be in-
oluded ae uell._ The uee of such poaitive expreeaione has its baeia
in humanietic eduoational theory. Each etudent feels: that his/her
ideaa ere important and that learning is a cooparative venturs, Thie
is in direct oppoeition to the ueuel evaluation proceaa. In most |
.claea aettinga, evaluation of uritten work is a private matter, re-
’etrioted to an oral and/or uritten exohange betueen teacher and
etudent.v : o | |
| The teecher too neade to maintain an open mind end a poaitive
.attitudg'and to refrein From making judgmenta. ‘uince Jjudgments ere
' not made, i.e. ere left "open”, etudente are encouraged to think and

,to make auggeationa.; Diacuaaiona and evaluation in such an atmosphersa
- are relaxed and tenaion-free, and students are able to concentrate
on the taek at hand, B -

Grading ia a requirement in most echool eettinga. ir the teacher
'folloua the above prooedures when grading, atudenta uill feel the
ffaummary they have uritten hae eome merit, at the very leaat. It is

yimportant to emphaeize the poeitive aapeota of the eummary. This

.\3can be done in the margin or at the end of the eummary. If the iy

?iateacher'e purpoee ia‘to encourage further uriting 1t ie important |




‘that’thefstudent»understand‘uhy the teacher has made»specific
‘suggeetione’cahcernlng the need for additional or less information.
'Since this is usually not clear to the student, individual con-
ferances sheuld be scheduled by the teacher so that teacher and
student comments, questiens, and suggestians can be discussed after
.the summary has been QPEu&ﬁc |

Canclusian

| The procedures described 4n this erticle can be used in. any EFL
or ESL clsss, assuming the students have attained the necessary
leuel'effcempetencs in English. 1 have been following these pro-
cedures with EFt'students"af Science and Technalagy for the past
‘three,yeare."‘Student repsense has, an’the whole, been pesitive,
despite the fact that undergraduate students do not atten have 8
claer idea af the jab demands af their future prefessian. Student
mativation has definitely been increased by the pre-summarizatian
activities, class discussiens, peer sharing of ideas and problems,
and teacher-atudent cenferences, as well as by the writing of .
differeﬁt typae of summaries for varieus real world audiences. It
should be’ nated, hauever, ‘that summary writing as described here is
time-cansuming, the planning, the arganizatian, the grading, end the
‘ individual cenferences require a teacher uha is willing to davate a
great. deal af time to his/her etudents. 1t is, nenetheless,‘werth
f the effort if ane 8 aim is to prepare EFL students of Science and

| Technolegy for prafessianal life in the real world,
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